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Abstract: this study investigates the impact of creative drama techniques on 

improving communicative competence among young learners of English as a 

Foreign Language (EFL). The research employs an experimental design involving 

control and experimental groups to measure the effectiveness of drama-based 

instruction. Pre-tests and post-tests were administered to evaluate learners’ 

communicative performance, focusing on fluency, accuracy, interaction, and 

confidence. The findings reveal that students exposed to creative drama techniques 

significantly outperform those taught through traditional methods. The study 

concludes that integrating creative drama into EFL classrooms enhances learners’ 

communicative competence and reduces language anxiety. 

Keywords: creative drama, communicative competence, EFL, young 
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INTRODUCTION 

The development of communicative competence has become one of the 

primary goals of modern foreign language education, particularly in teaching 

English as a Foreign Language to young learners. In recent years, the emphasis has 

shifted from traditional grammar-based instruction toward communicative 

approaches that prioritize meaningful interaction and real-life language use. 

However, despite this methodological shift, many young learners still face 
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difficulties in developing effective communication skills due to limited exposure to 

authentic language contexts, lack of motivation, and high levels of classroom 

anxiety. In this regard, creative drama techniques have emerged as a promising 

pedagogical tool that can significantly enhance communicative competence by 

creating an engaging, interactive, and emotionally supportive learning 

environment. This study aims to investigate the impact of creative drama 

techniques on improving communicative competence among young EFL learners 

through an experimental research design involving control and experimental 

groups, supported by pre-test and post-test data and statistical analysis. 

METHODS 

 Communicative competence is a complex and multifaceted construct 

that includes grammatical knowledge, sociolinguistic awareness, discourse 

abilities, and strategic skills required for effective communication. For young 

learners, the development of these competencies requires active participation, 

contextualized learning, and opportunities for meaningful interaction. Traditional 

teaching methods, which often rely on rote memorization, repetition, and teacher-

centered instruction, do not provide sufficient opportunities for learners to engage 

in authentic communication. As a result, learners may acquire theoretical 

knowledge of the language but struggle to use it effectively in real-life situations. 

In contrast, creative drama techniques offer a learner-centered approach that 

integrates language use with action, emotion, and imagination, thereby facilitating 

deeper learning and more effective communication. Creative drama is defined as a 

process-oriented pedagogical approach that involves activities such as role-play, 

improvisation, mime, and storytelling. Unlike scripted drama, creative drama 

http://www.uznauka.uz/


 

 

ILMIY-TAHLILIY JURNAL 

 

 

 

 

 

Issue - 3(2026) / ISSN 2992-913X     Available at www.uznauka.uz Y 

 
 

SJIF:5.219  145 
 

focuses on spontaneous expression and collaborative interaction, allowing learners 

to actively construct meaning through participation. One of the key advantages of 

creative drama is its ability to simulate real-life situations, enabling learners to 

practice language in meaningful contexts. For example, role-play activities allow 

learners to assume different social roles and engage in dialogues that reflect 

everyday communication, while improvisation encourages spontaneous language 

production and quick thinking. 

DISCUSSION AND RESULTS  

 These activities not only enhance linguistic skills but also develop 

social and emotional competencies, which are essential for effective 

communication. The present study adopts a quasi-experimental research design to 

examine the effectiveness of creative drama techniques in improving 

communicative competence among young EFL learners. The participants consisted 

of forty students aged between eight and ten years, who were randomly divided 

into two groups: an experimental group and a control group, each comprising 

twenty learners. At the beginning of the study, both groups were assessed using a 

pre-test designed to measure their initial level of communicative competence. The 

test evaluated four key components: fluency, accuracy, interaction, and confidence. 

The results of the pre-test indicated that there was no significant difference 

between the two groups, suggesting that they were comparable in terms of their 

initial language proficiency. The intervention was conducted over a period of eight 

weeks, during which both groups received three English lessons per week. The 

control group was taught using traditional instructional methods, including 

vocabulary drills, grammar exercises, and textbook-based activities. These 
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methods primarily focused on form and accuracy, with limited opportunities for 

meaningful communication. In contrast, the experimental group was exposed to 

creative drama techniques as the main instructional approach. Each lesson 

incorporated various drama-based activities designed to promote active 

participation and communicative use of language. For instance, role-play scenarios 

were used to simulate real-life situations such as shopping, visiting a doctor, or 

introducing oneself, while improvisation activities encouraged learners to create 

dialogues spontaneously based on given prompts. Storytelling and mime activities 

were also employed to enhance learners’ imagination and expressive abilities. At 

the end of the intervention, both groups were administered a post-test identical in 

structure to the pre-test. The results revealed a significant improvement in the 

communicative competence of the experimental group compared to the control 

group. In terms of fluency, learners in the experimental group demonstrated a 

greater ability to produce continuous speech with fewer pauses and hesitations. 

Their interactions were more natural and coherent, reflecting an increased ability to 

use language spontaneously. Accuracy also improved in both groups; however, the 

improvement was more pronounced in the experimental group, indicating that 

communicative practice through drama did not compromise grammatical 

development but rather supported it in a meaningful context. One of the most 

notable findings was the significant increase in confidence among learners in the 

experimental group. These learners showed a greater willingness to participate in 

speaking activities, express their ideas, and interact with their peers, which can be 

attributed to the supportive and non-threatening environment created by drama 

activities. Statistical analysis of the data was conducted using paired sample t-tests 
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to compare the pre-test and post-test results within each group, as well as 

independent sample t-tests to compare the performance between the two groups. 

The results indicated that the improvement observed in the experimental group was 

statistically significant, with a p-value of less than 0.05, while the control group 

showed only minimal and statistically insignificant progress. These findings 

provide strong empirical evidence supporting the effectiveness of creative drama 

techniques in enhancing communicative competence among young learners. The 

positive impact of creative drama can be explained by several factors. Firstly, 

drama activities create authentic communicative contexts that require learners to 

use language meaningfully rather than mechanically. This promotes the 

development of fluency and interaction skills, as learners are engaged in 

purposeful communication rather than isolated language practice. Secondly, 

creative drama reduces language anxiety by creating a safe and supportive learning 

environment where mistakes are viewed as a natural part of the learning process. 

This is particularly important for young learners, who may feel self-conscious or 

afraid of making errors in traditional classroom settings. By lowering affective 

barriers, drama activities enable learners to take risks and experiment with 

language more freely. Thirdly, the interactive and collaborative nature of drama 

fosters peer learning and social interaction, which further enhances communicative 

competence. In addition, creative drama engages multiple modes of learning, 

including visual, auditory, and kinesthetic modalities. Moreover, the integration of 

creative drama into the curriculum should be approached systematically rather than 

sporadically. While occasional drama activities can be beneficial, consistent and 

structured integration is necessary to achieve significant improvements in 
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communicative competence. This involves aligning drama activities with learning 

objectives, language content, and assessment criteria. For example, specific 

communicative functions such as requesting, apologizing, or describing can be 

targeted through carefully designed drama tasks. Assessment methods should also 

be adapted to capture the dynamic and interactive nature of drama-based learning, 

incorporating performance-based evaluation and qualitative observation alongside 

traditional testing. Another noteworthy consideration is the potential of creative 

drama to support inclusive education. Drama activities are inherently flexible and 

can be adapted to accommodate learners with different abilities, learning styles, 

and linguistic backgrounds. For shy or introverted learners, drama provides a safe 

space to express themselves through roles, reducing the pressure of personal 

exposure. For learners with lower proficiency levels, non-verbal elements such as 

gesture and mime offer alternative means of participation, allowing them to engage 

meaningfully even with limited language resources. This inclusivity enhances 

overall classroom cohesion and ensures that all learners have opportunities to 

develop communicative competence. Additionally, the social dimension of creative 

drama contributes to the development of collaborative skills and interpersonal 

communication. Through group activities, learners learn to listen to others, respect 

different perspectives, and work together toward a common goal. These social 

skills are closely linked to communicative competence, as effective 

communication involves not only linguistic ability but also the capacity to interact 

appropriately in social contexts. The cooperative nature of drama fosters a sense of 

community within the classroom, which further supports language learning by 

creating a positive and supportive atmosphere. Finally, the long-term impact of 
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creative drama on language development should also be considered. While this 

study demonstrates significant short-term improvements, it is likely that the 

benefits of drama extend beyond immediate performance gains. By developing 

confidence, motivation, and communicative strategies, drama equips learners with 

skills that are essential for lifelong language learning. These learners are more 

likely to continue using the language actively, seek out opportunities for 

communication, and approach language learning with a positive mindset. 

Therefore, the integration of creative drama techniques can be seen not only as a 

teaching strategy but also as a means of fostering sustainable language 

development. 

CONCLUSION 

 In conclusion, this study demonstrates that creative drama techniques 

have a significant positive impact on the communicative competence of young 

EFL learners. The use of drama-based activities not only enhances linguistic skills 

such as fluency, accuracy, and interaction but also promotes confidence, 

motivation, and willingness to communicate. Compared to traditional teaching 

methods, creative drama provides a more effective and engaging approach to 

language learning by integrating cognitive, emotional, and social dimensions of 

learning. Therefore, it is recommended that teachers incorporate creative drama 

techniques into their instructional practices and that curriculum designers consider 

integrating drama-based activities into language education programs. By doing so, 

educators can create dynamic and meaningful learning experiences that support the 

holistic development of young learners’ communicative competence. 
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